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Headteacher forward 

 

Curriculum design is now, rightly so, at the centre of school evaluation and seen as the foundation for school 
improvement. Breadth and balance, ambition in aims for impact on student learning and the need to focus 
on enrichment, personal development, behaviour and welfare are core values now understood more than 
ever. A well-planned curriculum supports the daily teaching and learning activities which prepare children 
to succeed in all aspects of life. How the curriculum is sequenced, and if subject schemes of work coherently 
interlace is, very important across all key stages. Local arrangements for setting/banding by ability, optimal 
class sizes, seating arrangements, room design, their locations and suiting and the philosophy behind these 
systems are seen as critical detail in determining quality to ensure a quality delivery. As we at Sacred Heart 
embark on our own development journey these are some of the questions that need to be addressed on the 
way: 
 

• What are the practical arrangements for the construction of the school timetable so that staff well-being 
is considered, daily routines have few complications and opportunities for clear communication are 
optimised? 
• How effective are the actions leaders take to secure and sustain improvements to teaching, learning and 
assessment? Are governors effective in holding them to account for this? 
• How are we developing systems for blended learning? What are the strategies for improving training 
among staff and pupils in the use of hardware and software? Are approaches to blended learning making a 
noticeable impact on pupil progress? What is the school using as a metric for this? 
• How is content linked to curriculum maps? What is our provision for enrichment and extension? How well 
do we support the formal curriculum with extra-curricular opportunities so that students can extend their 
knowledge and understanding and to develop their cultural capital? 
• What are our assessment methods?  
• How do we prepare pupils positively for life in modern Britain and promote the values of democracy, the 
rule of law, individual liberty, and mutual respect for and tolerance of those with different faiths and beliefs 
and for those without faith? 
• How do we deliver Relationships and Sex Education? Our world has changed rapidly in the last 10 years 
and Catholic educators must take the opportunity to support diversity as well as protect individual identity. 
• How do school leaders ensure that the school has a motivated, respected, and effective teaching staff to 
deliver a high-quality education for all pupils, and how do governors hold them to account for this? 
• What is the quality of continuing professional development for teachers at the start and middle of their 
careers and later? How do we develop leadership capacity and how do leaders and governors use 
performance management to promote effective practice across the school? 

This is an opportunity to address these questions. This is our core as teachers: our bread and butter. This is 
our project for 2021-22, our opportunity to develop materials and our understanding of how the curriculum 
impacts on learning. 
 
PMO 
July 2021 
 
With special thanks to Anish Morgan, Cath Walsh and Ange Peterson who helped put this together. 
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What will it look like at the end of this project? 

• For school leaders: Clearly articulated philosophy, policy, expectation, rationale, and organisation that is 
ambitious for students and staff.   
• For teachers: Coherent set of up-to-date curriculum materials that comfortably satisfy statutory 
expectations, provide a launch-pad for examined courses, provide starting points for teachers’ lesson 
planning and which are in a common language. 
• For students: Coherent set of curriculum materials that give direction, support opportunities for 
independent learning, inspire all groups to engage in self-improvement. 
• For parents: Coherent set of curriculum materials that breeds confidence in the school, give witness to 
teachers’ professionalism and excellence and map the learning journey through their child’s time in school. 
• For others: A coherent whole, that addresses intent, implementation and is clear how impact will be 
judged. 

 
What do you want to get out of this project? 
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Outlines of philosophy, policy, and organisation 

We will have articulated the approach to our curriculum at Sacred Heart in two documents. Our ‘Curriculum 
Policy’ and our ‘Curriculum Organisation’. These documents will make clear what we believe in, where we 
take our guidance from and how we implement our plans via the timetable and other organisational 
structures. This will be linked to other policies-for example Homework and how we encourage independent 
learning. 

Policy Aim 1: As a Catholic school, our aim is to assist young people in their journey of faith. Our aim is to 
share, with all our students, the Catholic vision of life through a structured programme of Religious 
Education. In this way, we will help students know and understand this tradition in a clear and 
comprehensive way. The Catholicism of the school is more than a scheme of religious education. Our whole 
curriculum must be rooted in a religious understanding of life and our work should be based on the gospels.  

Policy Aim 2: Our aim should be that the students enjoy, and become committed to, learning, so that they 
make the best possible progress and strive for the highest possible levels of attainment. Such achievements 
occur when students’ strengths, interests and experiences are recognised and built upon. In this way, they 
develop confidence in their capacity to learn and work independently and collaboratively. 
Policy Aim 3: Our goal is also for our young people to experience life in a community founded on Gospel 
values and where relationships initiate Christ's example in love, forgiveness, and the service of others. In this 
way, it is our hope that our students are prepared to serve as witnesses to these values in the wider world. 
Policy Aim 4: The challenge for each of us is to engage with a world where there is social, cultural, and 
economic change on a global scale, new work and leisure patterns and the rapid expansion of 
communication technologies. This requires us to prepare students for the next steps in their education, 
training, and employment. By the time they leave us our students should be equipped to make informed 
choices at school and throughout their lives. This will enable them to appreciate the relevance of their 
achievements to life and the society outside of school; this includes leisure, community involvement and 
employment. 

 

Broad curriculum objectives: We will ensure that all students follow a similar curriculum in Years 7, 8 and 9 
which aims to provide a broad and balanced education in creative, practical, and academic subjects. In Years 
10 and 11, all students will continue their studies in a core curriculum of RE, English, Mathematics, Science 
and PE.  Other subjects are chosen to recognise the value of a balanced curriculum whilst allowing for career 
aspirations and personal interests. In Years 12 and 13, Sixth Form students can study a range of courses 
based around a core offer of English, Maths and Science as well as Ethics and Philosophy. Other subjects are 
offered too. 

A fundamental principle of Catholic comprehensive education is that students, regardless of gender, social 
background, or ability, have equal access to and opportunities in each subject and curriculum area. We will 
organise the teaching of each subject in such a way that is planned to match language, content, method and 
process to the students’ learning needs and levels of attainment. We should be proud that our curriculum 
offer is open to all pupils, regardless of ability. We must ensure that curriculum narrowing does not happen. 
We do this by: 

• Ensuring Key Stage 3 remains focused on building broad skills and knowledge across national curriculum 
subjects. 
• Ensuring students are matched to groups based on ability and that no student is disadvantaged due to 
high stakes assessment, rigid setting structures or unconscious attitudes which favour able or well-supported 
students over less able or disadvantaged students. 
• We will ensure that students who experience learning difficulties are identified and supported through 
the co-ordinated efforts of the pastoral system and the SEN team. 
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• We will ensure that each subject references the following in their curriculum maps: 
 

1. Literacy skills of reading, writing, speaking and listening 

2. Numeracy through the application of maths concepts and skills  

3. Citizenship and Economic Awareness 

4. ICT skills 

5. Cultural Capital 

6. Group skills and teamwork 

7. Careers Education and Guidance 

8. Independent study skills 

9. Self-respect, confidence and personal responsibility  

10. The skills, knowledge, and inter-personal skills needed by adults in the modern world 

11. A more mature understanding of the concepts of right and wrong. 
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Stages of development 

 

We will use the period HT6 20-21 to the end of HT4 21-22 to develop all aspects of the curriculum 
 

Stage 1 - HT6 20-21: Meeting with subject leaders begins a review of current curriculum maps; exemplars 
from other schools have been used as models; templates used will be universally adopted across school; 
subject leaders will delegate tasks to team members for Key Stages etc. 
• A new whole school curriculum plan is being created. This plan (largely) resolves discrepancies in 
allocated time for different subjects. The plan aims to utilise both lower and upper sites in a better way. Staff 
transit will be reduced to a minimum. There will be a drive to ensure staff are allocated the same room for 
each lesson. Staff should gain ownership of learning spaces. Structures will be created to ensure the smooth 
running of both sites. A timetable will be written which uses a one week, 25 hr per model. 
• The development of a quality assurance model incorporating lesson visits: 1) discussion between teacher 
and observer around planned lesson content with materials shown as part of the curriculum map 2) lesson 
visit and book looks 3) discussions with pupils 4) feedback to teacher with subject leader with areas of 
support/improvement identified 
• The development of a quality assurance model for better line management of subjects by senior leaders 
and involving governor 
 
Stage 2 – HT1 2021-22: The year’s work around curriculum development is shared in this training booklet. 
This booklet explains the stage-by-stage process of curriculum improvement: 1) curriculum philosophy and 
organisation policy documents; 2) the development of an “at-a-glance” overview for each year cohort; 3) 
completion of curriculum maps that are coherent, well-sequenced, are detailed with assessment links and 
contain enrichment opportunities and whole school themes such as literacy, numeracy and careers; 4) 
quality assurance of work so far by SLEs of strong subject leaders from other schools; 5) CPD around 
curriculum including outside speakers, visits to other schools, educational reading, phonics, assessment, 
curriculum language such as “knowledge-rich” etc.  
• Affirmation of whole school aims by making “curriculum” the focus of performance management. The 
development of objectives which, when completed, support the achievement of the corporate school goal. 
• Production of curriculum philosophy and organisation policy documents 
• Development of an “at-a-glance” overview for each year cohort 
• The application of a quality assurance model incorporating lesson visits: 1) discussion between teacher 
and observer around planned lesson content with materials shown as part of the curriculum map 2) lesson 
visit and book looks 3) discussions with pupils 4) feedback to teacher with subject leader with areas of 
support/improvement identified 
• The application of a quality assurance model for better line management of subjects by senior leaders 
and involving governors 
• Planning for KS3 assessment using a model of 8-9 assessment points across KS3 and the use of P, P+ and 
P- to describe pupil progress against expected curriculum criteria 
 
Stage 3 – HT2 2021-22:  
• Completion of curriculum maps that are coherent and well-sequenced; detailed with assessment links 
and contain enrichment opportunities and whole school themes such as literacy, numeracy, diversity and 
careers 
• Quality assurance of work so far by SLEs of strong subject leaders from other schools 
• Application of quality assurance model for lesson visits 
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• CPD where appropriate around curriculum understanding (see 5 above) 
• Development of KS3 assessment model described above 
 
Stage 4 – HT3/4 2021-22:  
• Continued CPD where appropriate around curriculum understanding 
• A review of performance management curriculum objectives to check that everyone is achieving their 
goals 
• The development of knowledge organisers to support pupil recall 
• Ensuring governors are fully trained in curriculum development; “what questions should governors ask 
school leaders about the curriculum?”; use of Liverpool Archdiocese Curriculum Review Framework 
document 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Who does what?  
 

Governors and Advisors: Monitoring progress by asking leaders to provide evidence of improvement and 
how this is impacting on students learning as well as the development of staff skills and understanding. 
Governors have the opportunity of engaging more with teachers, so they can ask the difficult questions 
which help the school move forward. 
 

Senior Team: Setting the direction and providing an overview; providing guidance, facilitating support from 
experts. Holding subject leaders to account and supporting them with resources and time.  
 

Subject Leaders: Applying their expertise in curriculum design. Adapting current curriculum maps to a new 
format; expanding these maps using the notion of “an ethic of excellence”.  

 
Teachers: Seeking and taking opportunities to develop and improve their personal teacher toolkit. Being a 
player, not a spectator. 
 
Students: Giving feedback to teachers. Qualifying standards by entering into a dialogue with teachers and 
showing the confidence to contribute to their own experiences. 
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INSET and opportunities for CPD 

Professional development opportunities will punctuate the year via the five INSET days and six GPF sessions. 
As in previous years, Good Practice Audits and other self- review activities will guide some CPD, based on 
identified needs. In addition, key priorities for the school will be: 

• SEND 
• Reading, speaking and listening, and phonics. 
• Recall and retrieval. 
• Blended learning. 
• Diversity- social justice. 

WalkThrus: Cognitive Load Theory. Dual Code Theory. Rosenshine’s Principles of Instruction. How do we 
connect these concepts, and many others, to use in our classrooms?  

Teaching WalkThrus is the solution. Subtitled Five-step guides to instructional coaching, this practical, 
informative, and insightful book provides 50 effective, research-informed techniques. 

All staff have been given a WalkThru book and have access to the online resources. Staff have spent 2020-
21 familiarising themselves with the book and the process. Several pairs of staff have been working on 
sections throughout the year. 

2021-2022 

• All staff begin with the Core 10 using the adapted Core 10 workbook; this can be accessed via ‘Core 10’ 
on the WalkThru website. 

• Staff will be split into groups and pairs within those groups. 

• Time given on INSET days and GPF to meet with partners and groups. 

• Staff to keep a record of their development in the WalkThru Core 10 workbook. 

• Groups will initially be led by the staff from WalkThru Group 1 from 2020-2021. 

We have a very talented staff, and we will celebrate this by asking staff to share their knowledge and skills, 
by leading or contributing to GPF. 

We will also take the opportunity to invite outside speakers in to provide training, particularly in the areas 
of diversity and social justice. 
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Curriculum overview 

An overview of our curriculum is important in that it is a strong communication tool supporting 
understanding among stakeholders. A solid overview can also help with sequencing within and across 
subjects. Sequencing a curriculum properly supports the development of better knowledge retention and 
the concept of mastery. By applying the concepts of spacing and interleaving, students should better commit 
knowledge and skills into their long-term memories as well as achieve subject mastery. 

Interleaving: This is when learning is sequenced purposefully so that similar concepts are interspersed with 
different pieces of knowledge, rather than being consecutive. It is commonly accepted that this improves 
students’ abilities to apply many pieces of knowledge to one task. 

Spacing: This is another way in which students commit knowledge and skills to memory. Spacing integrates 
time delays between learning and practise; this usually leads to better performance over time. In lessons, 
students learn something new, and subsequently have more opportunities to re-visit this learning and 
practise it throughout the year.  

Schools present their overviews in different ways. It is up to us how we set out our own overviews. Here are 
a couple of examples: 

 
What do we want? Clarity; easy to understand headline topics; in the longer term, hyperlinks to more 
detailed subject specific topics. 

In what format? Half-term by half-term headline topics for each subject area. 
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Curriculum Maps and Schemes of Work 

 

A curriculum map is a visual layout of a subject’s programme of 
study and the resources available to address the parts of the 
programme in the classroom. Any designed course needs to be 
reviewed, implemented, and evaluated. In the case of Sacred Heart 
catholic College, we are obliged to comply with the National 
Curriculum as well as any guidance from Liverpool Archdiocese. 
Good curriculum mapping is a fundamental support tool in helping 
teachers plan lessons and evaluate learning.  

A curriculum map is not a lesson plan. A lesson plan is an outline 
that details what will be taught, how it will be taught, and what 
resources will be used to teach it. Most lesson plans cover a single 
day or another short period. Curriculum maps offer long-term 
overviews of planned learning and usually cover a years’ work. 

Effective curriculum mapping improves the coherence of planned learning across a key stage and greatly 
supports assessment of an individual’s progress and if there are gaps in learning.   

Meticulous Curriculum Mapping: Curriculum mapping is most effective when it is shared by a team of 
teachers. A systematic approach to curriculum mapping is collaborative and allows for team critique and 
questioning therefore ensuring: 

Horizontal coherence:  A subject curriculum can be compared to that in another school or to expectations 
in the national curriculum 

Vertical coherence: A subject curriculum is coherent vertically when it is logically sequenced. In other words, 
a series of lessons prepare students for what they will be learning in the phase. 

Subject coherence: A subject curriculum is coherent within a subject area when students receive equitable 
instruction and learn the same topics across subject area classes. In other words, teachers ensure the same 
topics are covered for all students. 

Inter-subject coherence: A subject curriculum is coherent in the big picture across the school. Which topics 
are to be taught first? Is it better to allow the maths department to teach questions before, in science, 
subjecting students to calculations involving speed, distance and time? This is critical when considering 
reading, writing, and thinking skills. 

 
 

Adopting a model template 
 

It is important that we adopt a universal template for our curriculum maps including fonts, font sizes and 
recommended limits on space used. There are many possibilities-but why not adopt one which has already 
been subject to scrutiny by 20+ SLEs? The following template has been used in two Archdiocese schools 
endured scrutiny from SLEs across all subject disciplines and received favourable commentary during an 
Ofsted inspection. In practice, it will look something like this, and you will be given guidance and examples. 
This is an  example of a Yr7 Religious Education map: 
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 KNOWLEDGE SKILLS (ALL UNITS) 

YE
AR

  

The year 7 scheme of work consists of six units that follow the People of God scheme of work used by 
the whole of the Liverpool Archdiocese but adapted to suit the Salesian nature of our school. Each of 
the six topics is broken down into three or four smaller themes. All lesson resources can be found on 
the staff shared drive. 
1) An introduction to Catholicism: By the end of this unit students should feel they understand how 
to behave or participate in Catholic worship in our school. Students will understand the unique nature, 
spirituality, and ethos of our school.  
2) Catholic Beliefs & Practices: By the end of this unit, students should understand the core beliefs of 
Catholicism.  Students will also understand how these beliefs influence some of the Catholic practices 
and some artistic expression of the Catholic faith. Through learning the beliefs and practices of 
Catholicism it will allow students to participate in collective worship on a deeper level. Examples of 
CAFOD Christmas themed lessons have been creating & writing Cards to prisoners of conscience.  
3) Who was Jesus: By the end of this unit students should have a deeper understanding of who Jesus 
was and his importance to Catholics. Students will study how Jesus’ actions and teachings throughout 
his life are used as examples for Catholic living today. Students will specifically look at Jesus’ miracles 
and their meaning and significance. Students will understand how many of the Catholic beliefs and 
practices are based on events and teachings of Jesus. 
4) Kingdom of God: By the end of the unit students should understand Jesus’ teachings towards the 
Kingdom of God. Students will learn about four relevant parables and the events and significance of 
Holy week. This unit was specifically chosen to be studied in the second spring term to allow students 
to learn about the events of Holy Week as the Holy Week itself is approaching.  
5) Pilgrimage: By the end of this unit students should understand why Catholics go on pilgrimage to 
Holy Places. It will give them an opportunity to study pilgrimage sites in Britain, Europe, and the wider 
world. It will also give the opportunity to explore the stories behind some of the pilgrimage sites and 
events that are especially important at certain times like the election of a Pope in the Vatican City in 
Rome.  There is also the possibility to arrange a pilgrimage for year 7’s to the Liverpool Metropolitan 
Cathedral in Liverpool.  
6) Hinduism: Students will explore the beliefs and practices of Hinduism the world’s 4th largest 
religion. Students will also see examples of and the reality of being a practicing Hindu in twenty first 
century Britain. This unit contributes significantly to community cohesion. It is highly likely that this will 
be most students first time studying Hinduism. There is also the possibility to arrange a visit for year 7’s 
to the Hindu Mandir on Edge Lane in Liverpool. 

The key skills we expect 
students to develop will 
be to  
Define: Giving 
definitions of key terms  
Describe: Demonstrate 
knowledge and 
understanding by 
describing a belief, 
teaching, practice, 
event etc.  
Explain: Demonstrate 
knowledge and 
understanding of a 
topic by giving a full 
explanation including 
supporting the 
statements made with 
reasoning and/or 
evidence  
Discuss/Evaluate: 
Students can show their 
own opinions and show 
they have considered 
more than one point of 
view. 

Cross Curricular and Curriculum Enrichment Opportunities 
Literacy: Starters to regularly include spelling punctuation and grammar Knowledge organisers – keywords and key information given 
Sentence starter to improve awareness of sentence formation.  
Numeracy: Statistics in relation to populations, Dates,   
Other subjects  
Geography: Pilgrimage locations, Populations, Environmental Issues,  
History: History of pilgrimage locations, History of Don Bosco, Biblical history  
Art: Depictions of Jesus in Art, Catholic statues, Hindu art 
Music: How music is used in Catholic worship, Banghara (Indian Music)  
Drama: Hot seating, re-enacting stories  
Universal citizenship: Golden rule, parables, respect  
MFL: Latin words, Hebrew words, Greek words, Italian words, Hindi words  
PE: The Indian Street game Kho Kho 
Prior Learning 
The Bigger Picture 
• Pupils will learn how to actively participate or to show respect during collective worship in our school and in all Catholic places of 
worship. 
• Pupils will learn the key Catholic teachings and beliefs about Jesus Christ the Son of God. 
• Pupils will learn about the presence and activity of the Catholic Church on a local, national, and international level. 
• Pupils will learn about events that have shaped the Catholic Church in its 2000-year history.  
• Pupils will learn about the beliefs, practices and of the world’s oldest and third biggest religion Hinduism.   
Students will be given the opportunity to take part in at least two class masses during Yr7. 
 
Opportunities for building INSERT SUBJECT NAME Capital in our INSERT SUBJECT NAME Curriculum will include……. 

 

HT1 
Introduction to 

RE 

HT2 
Catholic Beliefs & 

Practices 

HT3 
Who was Jesus? 

HT4 HT5 HT6 

Co
nt

en
t 

An introduction 
to RE and 
exploration of 
Catholic 
community 
 

This unit explores 
Catholic identity 
and the beliefs and 
practices of 
Catholicism 
 

This unit explores 
historical facts 
about Jesus, 
important events 
in his life and 
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16 lessons + 2 
for assessment 
and feedback 
A Lessons 1 - 5  
Introduction  
1A – 
Introduction to 
Savio 
2A – Belonging  
3A – Features 
inside church 
4A – Mass 
5A – Parish and 
community 
B Lessons 6 – 8 
Catholic leaders  
6B – The role of 
the priest 
7B – The role of 
Bishop Malcolm 
and Bishop Tom 
8B – Pope 
Francis  
C Lessons 9 – 12  
Life of Don 
Bosco  
9C – Early life of 
a Saint 
10C – Middle life 
of a Saint 
11C – Later life 
of a Saint 
12C – Global 
family  
• Assessment 
lesson 
• Feedback 
lesson  
D Lessons 13 – 
16 
Other Saints  
13D – Dominic 
Savio 
14D – Mary 
Mazarello  
15D – St Francis 
De Sales 

15 lessons + 2 for 
assessment and 
feedback 
A Lessons 1 - 3  
Catholic beliefs  
1A - Holy Trinity 
2A - Nicene Creed 
3A - Liturgical year  
B lessons 4 -6  
Sacraments  
4B – What is a 
sacrament 
5B – Baptism 
6B – Eucharist  
C lessons 7 - 8 
Prayer  
7C – What is prayer 
8C – The Rosary  
D Lessons 9 - 11 
Catholic 
Expressions of 
Belief  
9C – Catholic 
symbols 
10C – Catholic art 
11C – Catholic 
Statues  
• Assessment 
lesson 
• Feedback lesson  
E Lessons 12 – 14 
The Church 
12C – Mary the 
Mother of the 
Church 
13C – Church as the 
Body of Christ 
14C – CAFOD 
15C – CAFOD – 
Christmas theme 

how Jesus is 
relevent today 
15 lessons + 2 for 
assessment and 
feedback 
A Lessons 1 -3 
Historical Jesus 1 
1A - Historical 
Jesus 
2A - Jewish ideas 
about the 
Messiah 
3A -  Was Jesus 
the Messiah 
B Lessons  4 - 6 
Events at the 
start of Jesus’ 
ministry  
4B – Young Jesus 
in the Temple 
5B - Jesus’ 
Baptism 
6B – Discipleship 
C Lessons 7 - 13 
Miracles of Jesus 
7C – Wedding at 
Cana 
8C - Feeding the 
5000 
9C – Jesus walks 
on water 
10C – Jesus and 
healing Miracles 
11C – Raising of 
Lazarus 
12C – The trans 
figuration  
13C – Jesus and 
the paralysed 
man 
• Assessment 
lesson 
• Feedback 
lesson  
D lessons  
Jesus in Art 
14D Different 
depictions of 
Jesus 

15D – Jesus in 
sculpture 

Sk
ill

s       

As
se

ss
m

en
t        

Ho
m

ew
or

k       
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Knowledge Organisers 

Knowledge organisers summarise the key facts and essential knowledge that students need about a unit of 
work or a curriculum subject. Typically, they should be no more than one side of A4 with all the information 
broken down into digestible chunks. The single side of A4 is important to focus the minds of the teachers 
creating them. They should only include what is crucial. Knowledge organisers can easily become too full of 
information which makes them useless. A knowledge organiser is not a curriculum, and it could never replace 
an expert teacher. They are tools to help teachers enact a curriculum.  Knowledge organisers can be a 
valuable tool for both students, staff, and parents. You can very much enhance your curriculum by designing 
your own knowledge organisers. (Thanks to “thirdspacelearning” for the information) 

What you can include: key vocabulary; key places and people; useful diagrams (as required for the topic); 
key dates for a subject like history; key themes – e.g., reading work; important quotes.  

Here is an example for Geography 

 

Benefits of Knowledge Organisers 
1. A knowledge organiser makes the teacher think hard about what will be taught: From a planning 
perspective, if it goes in the knowledge organiser then there is an expectation that the pupils will learn it. 
With the limited space an A4 sheet of paper provides, the teacher needs to consider very carefully the 
information that they will put on from when creating a knowledge organiser. If it is not going to be used 
within a sequence of lessons, then there is no reason for that information to be in the organiser. Going 
through this thought process makes exactly what learning you expect to occur far clearer, and with this 
clarity the likelihood that what we teach will be retained.  Creating a series of knowledge organisers also 
provides an excellent example of the intent of your curriculum. 
2. Knowledge organisers are an endless source of meaningful homework activities: Once a knowledge 
organiser has been given to the pupils, the teacher now has an endless means of providing homework for 
the students. Students could come to a lesson already having some understanding of the key vocabulary or 
key facts needed to be successful for that lesson. Graham Nuthall in his work ‘Hidden Lives of Learners’ 
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hypothesises that those pupils who know more about a topic learn more about a topic. Therefore, there is a 
chance that pupils could learn more from a lesson when they have some of this information to hand. Pupils’ 
working memory can process the bigger picture rather than getting distracted with the meaning of certain 
words etc. This is a work-load saver. 
3. Knowledge organisers are an excellent tool for inclusion: For low attaining pupils, the use of knowledge 
organisers offers an excellent way to help fill gaps in understanding. For example, pupils requiring more 
practice on ‘shape’ could be given a knowledge organiser that details some core knowledge on shape names 
and properties of that shape including angles. A teacher could then hand this to the TA to work with then on 
or get them to self-quiz. Assuming the key facts have been learnt, there will also be less of a burden on 
pupils’ working memory, making it more likely they will learn to apply those facts when solving problems. By 
providing high quality knowledge organisers, we can ensure that those pupils who need more time can use 
their own time productively, as well as using the teacher’s time more effectively as the key facts will already 
have been learnt. 
4. Knowledge organisers create opportunities for spaced retrieval practice: Spaced practice refers to a 
specific practice concerned with timing – ‘when’ it’s best to learn. Is it better to spend seven hours on a 
Sunday to practise a skill before a test or to space those seven hours out as one-hour sessions across seven 
days?  Studies have considered this, and the evidence is clear: it would be far better to practise for seven 
one-hour sessions than to practise for seven hours the night before. The Ebbinghaus forgetting curve tells 
us that the rate at which we forget new information is quick. Assuming 100% recall, it would only take (on 
average) for knowledge retained to fall to 58%. After an hour the retention rate has fallen to 44%. The way 
to interrupt this forgetting is by systematically recalling that information which we wish to be learnt. This is 
known as retrieval practice and is far more effective in the long-term than simply restudying something. 
When we retrieve information, that memory trace becomes stronger and the rate that we forget something 
decreases. The more we space out our learning, the more time it would take for us to forget something. 
Knowledge organisers are excellent tools to ensure that some of this spaced practice takes place.  
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5. Used appropriately, knowledge organisers can increase retention of facts: Our working memory can only 
take in so much information at one time and for our pupils to be successful in a range of subjects they need 
to have a large store of factual knowledge in their long-term memory. Our minds have adapted to take this 
information from our long-term memory into our working memory without sacrificing much space within 
our working memory, but children need to develop this skill. A child who has been taught their times tables is 
far more likely to get to grips with equivalent fractions as all their working memory can attend to the 
fractions. A child on the other hand who is not secure in their multiplication facts will have to juggle both 
the multiplication facts and their relation to equivalent fractions in their working memory. This can overload 
the working memory, stressing its cognitive load and lead to pupils not learning what they should. With a 
knowledge organiser providing the key information and, providing the pupils use them correctly, these facts 
can then become part of a pupil’s long-term memory. 
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Sequencing & Structure 

 

Extracts taken from Symbiosis – The curriculum and the classroom  

If a curriculum is to be coherent and follow a logical progression, attention needs to be paid to the order in 
which knowledge, in whatever form that might take, should be introduced and revisited. 

Effective sequencing can provide a way of embellishing and unifying what may otherwise seem like 
disconnected fragments of knowledge. To create a sense of coherence for the discipline that we teach, we 
need to ask ourselves: Why this? Why now? 

All teachers, not just Subject Leaders need to know the answers to the questions: Why this? Why now?  

Cognitive load theory: Cognitive load theory informs our curriculum sequencing by revealing the role of 
memory in helping students build the cognitive architecture required to access the curriculum effectively. 

As working memory is limited, we need to sequence our curriculum to reduce cognitive load by drawing on 
prior knowledge and logically sequencing episodes of learning, so they accumulate in small stages, securing 
understanding at one stage before moving on to the next. 

This assists in reducing cognitive load as students can draw more effectively from their long-term memory, 
thereby reducing the load for their working memory. Although activating prior knowledge is an effective 
method for reducing cognitive load, this needs always to serve new learning. 

Whilst careful sequencing can support new learning by exposing its relationship to prior knowledge, we need 
to ensure its activation does not contribute to extraneous load. When sequencing learning we need to 
judiciously select the knowledge most likely to support and connect to new learning so that we do not 
unintentionally hinder students’ understanding. 

This requires a systematic, streamlined approach to the activation of prior knowledge with explicit 
connections between what has been learnt and what is to come next so that these connections strengthen 
students’ cognitive architecture, rather than act as an extraneous distraction. 

Coherence and connections: Sequencing of the curriculum is clearly more than the ordering of its 
component parts – it is about the relationships and connections between them, and the deeper 
understanding that the sequence allows our students to access. It is more than simply this, follows this, 
follows this – it is narrative, it tells the story of our subject, it is a conversation between its parts. 

When returning to key knowledge, we must undertake a revisiting that digs deeper than simple retrieval: we 
need to explicitly draw attention to where we have seen this vocabulary, concept, behaviour, or pattern 
before and expose its relationship to what we are teaching now. 

Knowledge structures: To understand the relationship between the components of our curriculum, we need 
to consider how structures of knowledge affect their sequencing. For the purposes of curriculum sequencing, 
we can broadly divide knowledge structures into those which are hierarchical and those which are 
cumulative. 

Subjects may be more hierarchical than others or more cumulative, but to define them as distinctly one or 
the other would be to oversimplify the nuances of these definitions and the subjects they apply to. 

Broadly, subjects such as English literature, geography, history, art, drama, and music may be considered 
more cumulative than hierarchical, as there are fewer threshold concepts that require one component being 
taught before the next. Although units of study may be related, they are less likely to be reliant on each 
other for understanding. 

However, subjects with more cumulative structures still benefit from unifying principles to reinforce an 
understanding of the subject discipline. 
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Differentiation and Challenge 

Differentiation does not mean different tasks for students of different abilities, nor should it mean different 
outcomes for different pupils. 

 ‘Excellence’ should be defined, aspirational for all and aimed for explicitly. 

A much better and more effective notion of differentiation is that it applies to the level of support and 
scaffolding learners need to reach common, aspirational learning goals. We’re all aiming for the top – but 
some of us will need more help, more guidance, more time.   

In practical terms, it means you set the same learning objectives for everyone and plan different ways to 
support students to get there.   This could be different degrees of guided practice, different forms of writing 
scaffold or different modes of questioning and feedback, tailored to push students forward from wherever 
they are. 

“Good differentiation is this: common high-challenge learning objectives defined in detail with steps to 
success mapped out; scaffolding planned with guided practice leading to independent practice.  It means 
looking at the interesting variety of ways teachers support and scaffold students to reach ambitious goals 
over time (like a gardener tending their plants -one by one, not necessarily simultaneously) and not 
requirements like different worksheets or a certain number of levels of task in any given moment.” Tom 
Sherrington. 

 
Enrichment and Cultural Capital 

Building ‘capital’ first and foremost begins with curriculum. Ofsted have clarified that:  

“Inspectors aren’t inspecting ‘cultural capital’; they’re looking at whether the school provides a rich 
and broad curriculum. A great curriculum builds cultural capital.” 

“As part of making the judgement about 
quality of education, inspectors will consider 
the extent to which schools are equipping 
pupils with the knowledge and cultural 
capital they need to succeed in life. Ofsted's 
understanding of this knowledge and cultural 
capital matches the understanding set out in 
the aims of the national curriculum. It is the 
essential knowledge that pupils need to be 
educated citizens, introducing them to the 
best that has been thought and said, and 
helping to engender an appreciation of 
human creativity and achievement.” 

Enrichment activities and opportunities to build 
‘capital’ within subjects are highlighted on our 
curriculum maps. 

Opportunities outside of lesson such as: Drop-
down days, assemblies, form time activities, 
trips, visits, celebrations of notable days, 
extracurricular clubs and events are all mapped 
for the academic year. 
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The central importance of PSHE 

PSHE is unique in that it is a statutory requirement for schools and yet it is not an examined subject. We can 
adapt and change our PSHE curriculum to fit our context. Even so, we will want to listen to guidance from 
organisations such as the PSHE Association who advise that the following areas are covered:  

Personal wellbeing; economic wellbeing; relationships (including sex education); careers guidance; digital 
citizenship and e-safety; study skills and revision techniques; anti-radicalisation; mental health and 
wellbeing; critical thinking; positive decision making; how and where to ask for help and support and how to 
engage with the world around them.  

We will make sure that students are taught to understand relationships and associated moral teaching 
through an organised programme.  Relationships and Sex Education (RSE) will be integral to this programme 
and designed to meet the needs of students as they grow and develop. As required by Liverpool Archdiocese, 
our RE department will bring these elements together in the context of Catholic teaching on the love of God 
and our neighbour, and the sanctity of Christian marriage. 

  
The place of Careers Education 

It is important that all subjects link their curriculum maps with careers education. In an easy example, 
example, STEM subject teachers should easily be able to highlight the relevance of STEM subjects for a wide 
range of future career paths. The Gatsby report identified eight benchmarks of good career guidance, one 
of which was linking curriculum to careers. 

1. A stable careers programme 
2. Learning from career and labour market information 
3. Addressing the needs of each pupil 
4. Linking curriculum learning to careers 
5. Encounters with employers and employees 
6. Experience of workplaces 
7. Encounters with further and higher education 
8. Personal guidance 

Careers in the curriculum describes a range of interventions which allow students to encounter career 
learning as part of their everyday school curriculum. Embedding meaningful encounters with employers in 
the curriculum both contributes to careers guidance and motivates students about subject learning. 
Opportunities to discuss and explore links with careers will be highlighted on curriculum maps and SOW. 

“Good careers guidance is important for social mobility because it helps open pupil’s eyes to careers, they 
may not have considered” Gatsby Charitable Foundation. 

We are committed to bringing their subjects to life and bringing careers learning into our classrooms.  We 
want to explore  

• Inviting external organisations in to support lessons 

• Subject enhancement days 

• Promoting transferable skills such as team working and communication skills 

• Discussing career aspirations in class and what careers using a particular subject might be like 

• Setting work in real life scenarios to expand students' familiarity with different jobs and careers 

 
 



 21 
Reading, speaking, listening and the place of phonics 

 

Phonics is an approach to teaching reading, and some aspects of writing, by developing learners’ phonemic 
awareness. This involves the skills of hearing, identifying and using phonemes or sound patterns in English. 
The aim is to systematically teach learners the relationship between these sounds and the written spelling 
patterns, or graphemes, which represent them. Phonics emphasises the skills of decoding new words by 
sounding them out and combining or ‘blending’ the sound-spelling patterns. 

The EEF defines Disciplinary literacy as ‘an approach to improving literacy across the curriculum that 
emphasises the importance of subject specific support.’  

All teachers are teachers of literacy. 

What are we doing for our weakest 20% of readers? It is our plan to screen all pupils in Yr7 and Yr8 so that 
we have a clear picture of their ability to read. 
 
Problematic reading at secondary level can be broken up into the following: 
Can they decode the phonics code accurately? 
 
 
Do they have the automaticity to comprehend, by having had lots of practice? 
 
 
If they can read fluently (accurately and automatically) do they comprehend what they are reading? 
 
If a reader stalls in any one of these areas, their working memory is taken up by trying to solve the problem. 
The lower down the skill chain the problem: the weaker the reader. Over the course of the year, we will look 
more closely at these issues and how each of us can make a difference. 
 

What we need in an ideal world: 
1. To find out what systematic synthetic phonics programme our primaries are using. Train secondary 
colleagues in these programmes so that there is a continuation of teaching method even when teaching 
advanced complex vocabulary (e.g., same phonics demarcation on displays/worksheets). 
2. Find out which phonics screening methods our primaries are using.  Ask about phonics mastery in our 
transition discussions.  Use the same methods to check out findings for ourselves. 
3. Screening for all = reading ages.  This does not tell us what the problem is, but it tells us if there is one. 
4. Phonics intervention: further pre/post screening of weaker readers who then use phonics programme to 
help improve their decoding skills. 
5. Practice time built into the curriculum to encourage automaticity. For weaker readers, there need to be 
targeted books specifically using the sounds they have learned in phonics intervention. 
6. Fluency:  Herts for Learning has a project running in Sept 2021 that encourages this by: 

i.modelled expressive reading 
ii.echo reading 

iii.repeated re-reading 
iv.skilled questioning 
v.challenging text selection 

vi.modelled comprehension skills 
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-
projects/ks3-reading-fluency-project 
7. Comprehension intervention by using reciprocal reading/VIPERS at pair/group/class levels. 
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Adaptations for SEND:  

Inclusive education means supporting all pupils to learn, contribute and participate in all aspects of school 
life alongside their peers. Our curriculum includes a range of additional opportunities to enrich the 
experiences of our students.  

We can adapt the curriculum and learning environment for pupils with SEN: 

• By using a range of teaching and learning styles 

• By differentiating learning materials. 

• By providing access to ICT and Technology 

• By providing additional in-class or out of class support 

• By providing enrichment opportunities to stimulate and motivate learning 

• By using flexible groupings – including setting, streaming, mixed ability, small group work and intervention 

• By ensuring that there are no physical access barriers for our students  

• By identifying problems early  

• By ensuring that teaching staff are aware of and sensitive to the needs of all students 

 
Blended Learning 

(taken from Education Technology) 

How blended learning is making an impact inside and outside the classroom: Blended learning uses technology 
to combine in-class and out-of-class learning, maximising the educational impact for students as a result. As 
Rachael Hartley, senior client account director for education at technology consultancy Cognizant, defines: 
“While retaining the traditional student-teacher format, it breaks the ‘one-size-fits-all’ model by taking 
education beyond the physical classroom and allowing students to learn anytime, anywhere.” 

Commenting further on the role that blended learning can play within classrooms, Rachael adds: “It 
redefines the role of the teacher, offering them more flexible delivery options, depending on the content, 
subject, and capabilities of the students. This trend means educators can focus on student understanding, 
rather than the delivery method itself.” 

Although learning outside of the classroom is something that students have always been encouraged to do, 
the recent explosion in digital technology has meant that teaching can now be far more engaging. Exploring 
how blended learning is being used inside and outside of today’s classrooms, Jeff Rubenstein, VP product – 
learning and collaboration at video solutions company Kaltura adds: “Generally speaking in schools, more 
and more of the content delivery is being done via rich media and often on personal devices. In universities, 
students are contributing more content of their own, both for collaborating with each other, for doing 
projects, and for assessment purposes. 

“As so much of modern work is now digital, it’s increasingly important that students learn how to be digital 
creators.” 

Blended Learning Definition: The definition of blended learning is used in education to describe a teaching 
style that allows students to learn using a combination of technology and online educational exercises or 
materials to assist in the classroom, whilst having a ‘traditional’ hands-on and in-person lesson. 

Blended learning consists of a teacher physically in the classroom holding a lesson with students who are 
also in the classroom. The teacher directs the lesson and has full control on the place/time/path/pace of the 
lesson. Technology (usually computers or tablets) are used in the lesson to introduce more interaction in the 
class. A full blended learning definition 
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Whilst the definition of blended learning remains the same, it can also be referred to as ‘hybrid learning’, 
‘technology mediated instruction’, ‘web enhanced instruction’ and ‘mixed mode instruction’. 

What Is Blended Learning: Blended learning has become the latest educational programme to make an impact 
in today’s classrooms. From schools to universities, it’s being used to bring the digital world and in-class 
teaching together – but what exactly is blended learning, and what are the benefits for staff and students? 
As we discuss the different blended learning models, we assess how it can work alongside traditional 
teaching methods. 

There probably isn’t one teacher post COVID that asks the question ‘what is blended learning?’ due to the 
immediate transition for all educational institutions to cope with safeguarding their pupils whilst educating 
or at least preventing backwards steps for students since schools were closed, but blended learning had in 
fact been around for many years and first reared its head in the 1960’s as pioneers of education began to 
experiment away from the traditional classroom methods. But it wasn’t until the 1990’s that the new 
blended learning definition took off, and pioneers have been trying to study, test and share the impact of 
using a blended learning approach to teaching to improve and move education into the 21st century. 

When we discuss blended learning, we refer to our ability to use a variety of learning environments to engage 
and interact with pupils. These learning environments include: 

• Face-to-face teaching 
• Discussion groups 
• Lectures 
• Group break outs in and around the classroom 
• Supervised online learning 
• In classroom computer lessons 
• Remote learning 

Benefits of Blended Learning: Using a mix of traditional hands-on teaching with the use of technology has 
many important benefits for students and teachers alike. 

Benefits of Blended Learning for Teachers: As edtech has blown up and the use of technology in teaching has 
become more recognised, teaching roles has evolved from the more traditional activities into blended 
education, and it carries many benefits for teacher: 

• Teachers can save lesson prep on technology and tweak easily for different classes 

• Reports and lesson statistics are often available with technology used, which gives further insight into 
classroom pace and learning success rates 

• Student engagement remains high due to more variation of activities during lessons 

• Teacher can focus their efforts on facilitation to guide the learning experience for the students 

• Less direct pressure on the teacher to present 

• Teachers can empower students by giving them the skills to use the online material and supervise whilst 
they complete activities. This allows students to go at different paces in the same class 

• Students can have bespoke customised lessons in the same room as other students based on their level 

• Marking and grading work is more automated in many cases which save much time for teachers 

• There is considerable level of sustainability for using technology for teaching, where less printing is 
involved 

Rachael Hartley believes that blended learning is essential to success and should involve a combination of 
traditional teaching and technology should be used to meet the preferred learning style of students, as well 
as supporting teachers. As she comments: “Technology can provide teachers with information on the 
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progress and requirements of students, which maximises face-to-face contact and helps staff to design 
courses that allow more flexible delivery. 

“Ultimately, technology works best when it supports the true essence of education and aids teachers in 
helping students assimilate skills.” 

Taking this idea further, Jesse Lozano, CEO and Co-Founder of education technology company pi-top, 
believes that technology has the power to truly enhance learning environments for the benefit of students 
– if teachers choose to adopt it. He says: “Flipped classrooms, where students watch short video lectures 
before attending class, offer one example of a blended learning tactic that could be more widely adopted. 

“True blended learning requires highly relational active and inquiry-oriented programmes, both online and 
offline, as well as using digital tools to empower students.” 

Advantages of Blended Learning: The first advantage of blended learning is it has become more relevant and 
effective than purely face-to-face teaching, with methods proving higher levels of student achievement. 
Combining the use of face-to-face and digital instruction, students can work individually, freeing up teacher 
time to circulate their attention to those who require more one-to-one support. The use of interactive 
technologies has been a proven success with improving student attitudes towards education. Incorporating 
information and communication technology into the classroom, students are able to better communicate 
with lecturers their understanding of course material through online assessment modules that are 
qualitative and quantitative. 

Another advantage of blended learning shows it has the potential to reduce an institution’s expenses. It can 
lower costs by hosting course materials and reading resources online, accessible by electronic devices which 
students personally bring to lectures, or available at any computer lab on campus, this scraps the need for 
pricey textbooks. Blended learning software often includes automatic data capture measuring their 
students’ academic progress, allowing teachers to provide in-depth detailed data to parents. Online tests 
are automatically scored, providing instant feedback. Both benefits minimise teaching time spent on marking 
and writing feedback. 

Education institutions that have implemented blended learning often choose to reallocate resources to 
improve student achievement. Students who need additional support, have special talents or other interests 
can use education technology to further their skills and work beyond grade restrictions. This is because 
blended learning allows education to be personalised, introducing a model that covers the teachers time 
stood in front of the class and allows students to work to their own pace. A learning environment that has 
successfully implemented blended learning, should naturally encourage students to demonstrate 
independent learning, and self-development and regulation. Before introducing blended learning strategies 
to students, teachers should form an initial program that allows students to orientate themselves and build 
confidence in navigating the learning strategy. 

Disadvantages of Blended Learning: Without successful implementation and execution of blended learning, 
there can be disadvantages from a technical aspect, this is because it relies heavily on resources and tools 
that allow blended learning to be planned and delivered. The resources need to be dependent, modern and 
easy to implement in order to successfully deliver this learning experience. 

The first critical issue is IT Literacy, especially for students attempting to gain access to course materials, one 
of the examples as to why the availability of high-quality technical support is a necessity. Another challenge 
of blended learning can be group work, this is due to the difficulties of managing such tasks via an online 
environment. According to a student study performed at four top universities, lecture recording technology 
is another disadvantage as it leads to students failing to receive or gain access to materials. In this study, it 
was found that 40% of students admit to watching several weeks’ worth of lecture recordings in one sitting, 
with only 50% of students saying they watch the videos on a regular basis as they’re released. This creates 
implications for the educator, as to decide in what quantity and how often online resources are presented 
to the students, whilst ensuring it is covering all stages of student capability. 
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Most recently, from the perspective of an educator, it has become apparent that having to provide clear and 
concise feedback can be more time-consuming when the use of electronic media is involved, comparing to 
the traditional approach of written work. E-learning platforms also incur new, higher costs as some providers 
and services charge a usage fee. 

Another significant barrier is access to high quality tech infrastructure. Whilst the digital divide continues to 
narrow, with the rise of the internet being more pervasive, thousands of students still struggle for ubiquitous 
access to the internet, even in education settings. An attempt to implement blended learning methods into 
an education institutions innovation teaching strategy needs to acknowledge this. Learning centres and 
computer hubs are built to address this issue, providing good Wi-Fi and network connections. 
 

Assessment, Marking & Feedback 
 

Assessment has, in some respects become more difficult for schools with the lapse of SATs and KS3 levels. 
However, we are now 7 years on from then Chief Inspector of Schools, Sir Michael Wilshaw’s, summary of 
how pupil progress will be measured. He said: 
Ofsted will take account of test/examination results, other assessment information and the standard of pupils’ work.  Inspectors 
will: 
• spend more time looking at a range of pupils’ work in order to consider what progress they are making in different areas of the 
curriculum 
• talk to leaders about the school’s use of formative and summative assessment and how this improves teaching and raises 
achievement 
• evaluate how well pupils are doing against age-related expectations, as set out by the school and the National Curriculum 
(where this applies) 
• consider how the school uses assessment information to identify pupils who are falling behind in their learning or who need 
additional support to reach their full potential, including the most able 
• evaluate the way the school reports to parents on pupils’ progress and attainment. Inspectors will assess whether reports help 
parents to understand how their children are doing in relation to the standards expected. 
Leadership and management 
In arriving at judgements within leadership and management, inspectors will usually consider how well: 
• a suitably broad and balanced curriculum and the system of assessment set out what pupils are expected to know, understand 
and do, and by when 
• the assessment system is linked to the school’s curriculum 
• information about what is taught in the curriculum is shared with parents and carers, including by meeting the legal 
requirement to make curriculum information available on the school’s website 
• the school uses detailed formative and summative assessment to ensure that pupils, teachers and parents know if pupils are 
achieving the expected standard or if they need to catch up 
• assessment information, including test results, are used by leaders and governors to improve teaching and the curriculum for 
all pupils. 
Accuracy of assessment  
In evaluating the accuracy of assessment, inspectors will usually consider how well:   
• any baseline assessment, teacher assessment and testing are used to modify teaching so that pupils achieve the expected 
standards by the end of year or key stage 
• assessment draws on a range of evidence of what pupils know, understand and can do in the different aspects of subjects in 
the curriculum, for example, through regular testing  
• teachers make consistent judgements and share them with each other; for example, within a subject, across a year-group and 
between adjacent year-groups 
• leaders ensure the accuracy of assessment through internal and external standardisation and moderation  
• governors assure themselves of the rigour of the assessment process 
• schools adopt the best practice of working together to moderate assessment for year groups and the end of key stages, and to 
develop common understanding of attainment and share records at points of transfer (within the context of the revised common 
transfer file).    
Progress  
In arriving at judgements about progress, inspectors will usually consider how well:   
• pupils’ work shows that, where possible, they have the knowledge, understanding and skills expected for their age as set out 
by the curriculum and assessment system  
• all pupils are set aspirational targets and that they are on track to meet or exceed these expected standards by the end of each 
key stage 
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• assessment, including test results, targets, performance descriptors or expected standards are used to ensure that all pupils 
make the progress their teachers expect, and that more able pupils do work that deepens their knowledge and understanding    
• progress in literacy and mathematics is assessed by drawing on evidence from other subjects in the curriculum, where this is 
sensible 
• pupils’ strengths and misconceptions are identified and acted on by teachers during lessons, and more widely, to:  
• plan future lessons and teaching 
• remedy where pupils do not demonstrate knowledge or understanding of a key element of the curriculum 
• deepen the knowledge and understanding of the most able. 
Reporting 
In evaluating the effectiveness of reporting, inspectors will assess the way the school reports on the progress and attainment of 
pupils to parents and carers. Inspectors will consider whether reports help parents to understand how well their children are doing 
in relation to any standards expected. 

This is all highly relevant. We need to stop and ask if we have moved on as a school since that time. What 
steps are being taken to ensure that the above points are addressed? 
 

Breadth & Balance: A curriculum for all 
The 2002 Education Act insists that 
schools develop a “balanced and broadly 
based curriculum”. This curriculum 
should promote spiritual, moral, cultural, 
mental and physical development of 
students at the school, and prepare 
students for the opportunities, 
responsibilities and experiences of later 
life.  
 

Breadth: So, what does this mean? One way to view the concept of breadth is to consider the following 
areas: linguistic, mathematical, scientific, technological, human and social, physical, and aesthetic and 
creative. A broad curriculum might be one where the subjects on a student’s timetable cover all these 
experiences. We have heard much about narrowing the curriculum for less able students. This happens in 
different ways and can include stretching GCSE study into key stage 3. This is the opposite of any definition 
of breadth.  

“A broad curriculum offers all students a wide range of subjects for as long as possible” 

Balance: The features of a balanced curriculum include allocating sufficient time to deliver a meaningful or 
distinctive experience to students. Sometimes, subjects like Art, Music, Drama, Technology or PSHE get 
squeezed by the core behemoths English, Maths and Science.  

Our Catholicity: The curriculum in our Catholic school is rightly influenced by Canon Law which insists that 
Religious Education gets 10% of time in each key stage. Typically, schools may offer a slight reduction in KS3 
but only if other structures compensate for any loss. In key stage 4, RE acts as if it were another option that 
otherwise may be given as a choice in a non-faith school. In the same way that Option choices get 10%, so 
should Religious Education. 

Hidden Curriculum: Balance also comes in the form of the hidden curriculum which could be considered as 
what structures the school has in place for assemblies, arrangements for clubs such as STEM, music, sport 
and many other enrichment opportunities. Many former students point to aspects of the hidden curriculum 
as being the decisive factor in career aspiration and lifelong learning. How our students learn in these 
situations can be a critical feature of the overall picture of success for them. 

Ambition in the Curriculum: Is our curriculum accessible for all students regardless of their starting points? 
There are some very deep questions around justice and equity here but if we consider the concept of 
cognitive demand, it is possibly an easier place to start. We are all familiar with the concepts of 
differentiation and scaffolding and Vygotsky's sociocultural theory of proximal development, or how children 
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acquire their cultural values, beliefs, and problem-solving strategies, are worth considering. It’s worth asking 
the question: “Is too much differentiation holding back some pupils?”  

The Education Exchange offer these points HERE: Alison Peacock in Assessment for Learning without 
Limits (2016) provides an insight into children’s views on setting: ‘The ‘more able’ loved it; they enjoyed 
being the ‘bright’ ones and having ‘special’ challenges set by the teacher. They also saw working with the 
teacher as a negative. The middle group were annoyed that they didn’t get the same work and challenges as 
the other group; they wanted to try harder work, but they have worked out they would never be moved up 
as there were only six seats on the top table. The ‘less able’ were affected the most. They felt ‘dumb’, useless, 
they thought they would never be allowed challenges as they usually work with the teaching assistant (some 
by Year 5 were completely dependent on the teaching assistant to help them). This ‘less able’ group like the 
sound of some of the challenges the top group had but knew they would never get the chance.’ 

For many of the ‘lower’ groups, they are offered closed responses – matching parts of sentences, filling in 
gaps, completing easy worksheets, none of which really stretches them or expects them to do much. Others, 
by contrast, are given more to do and more is expected of them. While they might have a few closed 
exercises in order to practise or consolidate their knowledge, they are also expected to do new things with 
this – constructing their own sentences, coming up with other alternative adjectives in a piece of writing, 
suggesting alternatives to problems in mathematics. These children are being given more opportunities both 
to struggle and to gain new knowledge. The others, by contrast, have insufficient expectations of them and 
as a result, don’t make the same gains as their peers. The result is that the gaps in their knowledge and 
attainment widen. The paradox is that by attempting to give them easier work, such exercises can often 
close down their capacity and opportunity to do more. 

Teachers somehow have to make sense of this in order to get all children working to their highest capacity 
and potential. Schools which have recognised that grouping children by ability could be a problem in 
promoting self-limiting beliefs at all levels of ability have done away with the naming of tables or groups. 
Instead, they promote teaching to the top, rather than putting a lid on what children might produce by 
preparing materials which only allow them to go so far. We can see this in the current trend in the teaching 
of mathematics in primary schools, where the whole class is taught together on the key ideas and those who 
need additional support are given this through guidance and discussion by an adult. Those who are early 
graspers are kept on the same material but are expected to work on aspects of greater complexity and depth. 
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Lesson Planning 

 

Do we have a unified approach to lesson planning? What 
are people comfortable with? For many years, I have 
promoted Alastair Smith’s ‘Accelerated Learning Cycle’ 
as the catch all format for lesson planning. Often, 
experienced and skilful teachers do not always require to 
be constantly refining lesson plans and we know that 
over time, teachers carry a bank of knowledge and skills 
which allow for successful lesson delivery. We must, 
though, have a baseline as a starting point and I have 
included this to open the debate on our default position. 
The cycle has active engagement through multi-sensory 
learning, encourages the demonstrating understanding 
of learning in a variety of ways and the consolidation of 
knowing. 

 

This is a summary of each of the phases: 

1. Connection     

• This stage is about orienting the learner to the learning 

• Connect by grabbing their attention in different ways 

• Show the Big Picture and justify the learning to the learner and explain why it will be useful 

• Describe the outcomes and share the success criteria 

• Create and develop the learning environment 

• Connect to what has been learnt previously and what is known  

2. Activation 

• This is where learners find the information and begin to make sense of it 

• Activities such as description, reflection, argument & speculation 

• Solve problems in variety of situations and allow learners to construct own meanings 

3. Demonstration 

• This is where learners are able to show understanding about what they have learned 

• Learners demonstrate what they know 

• Learners share what is being learned 

• Feedback is given on improving and moving forward 

4. Consolidation 

• Here, students have the opportunity to consolidate learning via review tasks 

• They reflect on what has been learned and where to go next 

• This can be done in pairs, small groups or as a whole class activity 

• The preview of what will come in the next lesson is given here 
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The school timetable: opportunities and constraints 

Timetable principles never change. Skilled timetablers do not just press the auto construct button in NOVA-
T. There is an art to writing a meaningful timetable. It can take time, but never be fooled that the author has 
to be wrapped in a cocoon for months on end.  

In my NLE role, I have visited schools that have not fully considered the way in which the school timetable is 
constructed. Frequently treated as mechanistic, the weakest examples lack the personal touch and so result 
in a cold, systematic and sometimes robotic construct which has a direct bearing on the daily experience of 
every adult and child in the workplace. It should be no surprise that, in these cases, responses from teachers 
and students are also perfunctory. NOVA-T is sometimes the thief, stealing valuable interpersonal well-being 
from the most valuable resource that a school possesses - people. With time short, the temptation to auto 
construct can be strong. I have always strongly resisted this and maintain that the personal touch is possible 
via a trusty peg board (now in Microsoft Excel format) working in conjunction with NOVA-T to affirm progress 
and reproduce and crosscheck possibilities. Sometimes seen as a pseudo-science (and certainly viewed by 
many to be archaic), visual timetabling has to be better than virtual timetabling even when every conceivable 
constraint is entered into the NOVA-T database. Typical considerations, which will be very familiar to 
timetablers, are (not exhaustive): 

• One-week v two-week timetable 
• 12, 20, 25, 30, 40 or 50 periods influencing lesson minutes 
• Order of the day (e.g., 2-2-1 = registration, period 1, period 2, break, period 3, period 4, lunch, registration, 
period 5) 
• Session length and influence on behaviour of pupils and well-being of staff 
• Setting v mixed ability 
• Forms of entry (how many classes across the year group) v numbers of specialist teachers 
• Full-time and part time teachers 
• Avoidance of split classes 
• How to manage teachers. Do some teachers need protecting? Who are the Top Guns? 
 

Schools should focus more on effective communication with staff, pupils and their parents about the 
construction of the timetable. As previously stated, the effect on welfare (particularly of teachers) should 
not be underestimated. Disrupted learning brought about by sloppy split classes (occasionally they are 
desirable) or same day teaching (e.g., science P1 then again P5) not only affects learners but also affects 
feelings of self-worth to teachers. Similarly, carousel systems should be carefully considered in conjunction 
with teachers. Is it better to have one hour per week for each week of the year or is it more productive to 
organise things for two hours per week for half a year? Two-week timetables have long been a bugbear for 
me, and I have seen several schools get in a pickle about these. Congratulations to those schools that make 
them work but I still ask: could it be simpler? What are the drivers and what are the things that may improve 
with a one-week timetable? Similarly, split days, where lunch is used as a crossover period, tend to produce 
problems for schools and can have wider effects on staff morale and pupil behaviour. 

Tom Sherrington hits the nail on the head HERE: “There is a reality: you can’t make everything fit without 
making compromises! Good compromises need to be based on some principles and those need to be 
informed by the school ethos – the priorities for learning, the well-being of staff and students, professional 
development and so on.  You can pretty much deliver anything with a timetable if it matters enough – but 
you can’t deliver everything.  The challenge is to decide which things to sacrifice and which things to protect 
and sometimes, two choices are mutually exclusive – it’s one or the other because you can’t have both.” 
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Quality Assurance: SLEs, Governors, Senior Staff, Subject Leaders & Teachers 
 

These are some of the tools available to school leaders to review the curriculum: 

1. Calendared professional discussions between: A) senior team members and subject leaders, B) subject 
leaders and their team, C) subject leaders and subject leaders in other schools, D) senior/subject leaders and 
NQTs/RQTs, E) senior leaders/subject leaders and support staff including TAs, teachers on short term 
contracts and peripatetic specialists including speakers (e.g., sex & relationships ed., safeguarding and drugs 
awareness) 

2. Lesson Observations (A): Most lesson observations that take place currently rely on senior staff using 
learning walks which test the climate of learning. Experienced school leaders can easily (and effectively) 
evaluate teacher-pupil relationships, attitude of learners, classroom management skills, etc. All of these are 
important components in establishing the effectiveness and quality of teaching in a school. Such 
observations should continue to be used and assist in the evaluation of the curriculum.  

3. Lesson Observations (B): Lesson observations which seek to establish a deeper insight into the delivery 
of the curriculum are a better way of reviewing the school curriculum in the classroom. This is a possible 
model: a) Senior team member informs staff member 5 working days in advance of classroom observation; 
selection of books from this group, assessment information for these pupils and associated schemes of work 
are shared the same day; b) Lesson is observed; c) professional discussion follows. 

4. National Curriculum documents: These can be found here. 

5. Blended Learning: There are an increasing number of resources available linked to effectiveness of 
blended learning. Materials and reading supporting this can be found: here1, here2, here3, here4, here5 . 
We expect resources for this to develop quickly. 

6. Internal audit of enrichment: This includes school visits (local, national, international), provision for 
additional qualifications (peripatetic music, DofE etc) and representation in sport and other clubs and 
positions of responsibility. Leaders should look at a) Range/diversity of offer b) accessibility to all pupils of 
offer and steps taken to ensure equality c) impact of this enrichment. 

7. PSHE & Citizenship: School leaders should ask if the school is delivering PSHE honestly or ticking a box. 
Effective curricula for PSHE is likely to include a) discrete allocation of lessons; b) specialist delivery (where 
staff take control of one aspect of the PSHE curriculum and become experts); c) provision for external 
speakers and drop-down curriculum style delivery.  

8. Gatsby Benchmarks: This is largely a self-audit exercise. What steps are leaders taking to have self-
assessment verified externally? 
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9. SEND: How are you reviewing your provision for special needs? What is your capacity? How well trained 
are your staff? What is your approach to inclusion? Are your staff part of a local network? What impact do 
school finances have on provision for TAs? What steps are you taking to ensure TAs are deployed effectively? 

10. Recruitment and retention: Leaders ought to be clear about their vision for effective recruitment. 
Sometimes factors can affect an ideal staffing which, for example will include specialist teachers for every 
curriculum area. What priorities are established? How are short term gaps or shortcomings dealt with? How 
is this communicated to stakeholders? What steps are taken to maintain and bolster staffing where there is 
quality? What development opportunities are provided? Is staff well-being taken seriously? How effective is 
the programme of professional development? To what extent are staff consulted in the delivery of this? 

11.  Stakeholder voice: Ensuring there are frequent opportunities for pupils, parents, staff, and governors 
to express opinions about aspects of the curriculum by using high quality e-survey tools 

What should school leaders be concerned about when reviewing the curriculum? 

• The design, implementation and evaluation of the curriculum, ensuring breadth and balance, ambitious 
in its aims for all and its impact on pupils’ outcomes and their personal, development, behaviour and welfare 

• How daily teaching and learning activities prepare children to know and remember more and how this is 
assessed 

• How the curriculum is sequenced and if subject schemes of work coherently interlace to ensure sufficient, 
but not too much, overlap  

• Arrangements [or not] for setting/banding by ability and the philosophy behind these systems 

• Philosophy and aims linked to optimal class size, seating arrangements and room locations including 
suiting 

• Practical arrangements for the construction of the school timetable so that staff well-being is considered, 
daily routines have few complications and opportunities for clear communication are optimised 

• The effectiveness of the actions leaders take to secure and sustain improvements to teaching, learning 
and assessment and how effectively governors hold them to account for this 

• How systems for blended learning are developing, the strategies for improving training among staff and 
pupils, hardware and software, content linked to curriculum maps, provision for enrichment and extension, 
assessment methods, safeguards and well-being issues. 

• Are approaches to blended learning making a noticeable impact on pupil progress. What is the school 
using as a metric for this? 

• How well the school supports the formal curriculum with extra-curricular opportunities for pupils to 
extend their knowledge and understanding and to develop their cultural capital by improving their skills in a 
range of artistic, creative and sporting activities 

• How enrichment supports the development of young people who can fend for themselves, show 
enterprise and be resilient 

• How well the school prepares pupils positively for life in modern Britain and promotes the fundamental 
British values of democracy, the rule of law, individual liberty and mutual respect for and tolerance of those 
with different faiths and beliefs and for those without faith 

• How well leaders ensure that the school has a motivated, respected and effective teaching staff to deliver 
a high-quality education for all pupils, and how effectively governors hold them to account for this 

• The quality of continuing professional development for teachers at the start and middle of their careers 
and later, including to develop leadership capacity and how leaders and governors use performance 
management to promote effective practice across the school 
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Discussions with teachers whose lessons have been visited 
 
Curriculum: 
From the lesson seen today: 
1. What do these books tell me about the structure of your curriculum? 
2. How does the lesson visit today fit into the wider topic? How does it link with prior and future learning? 
3. Why is this taught here and why now?  
4. How will this inform pupils learning in other subjects (cultural capital)? 
 
General curriculum questions:  
5. What is your understanding of the curriculum intentions in this subject and what does this looks in 
practice? 
6. What choices do you make in lessons in terms of content and how it is sequenced?  
7. Which topics are delivered and resourced well, and which need more investment? Can you give some 
examples?  
8. How do you ensure that children know and remember the curriculum?  
9. How do you know (link to assessment)? 
10. How are disadvantaged pupils and those with SEND supported so that they access the full curriculum 
and progress well? 
11. What are you doing about any topics they missed during ‘Lockdown’? 
 
Specific questions about work seen and curriculum plans: 
12. How do you expect this specific bit of Year X content to create readiness for Year X+1? Which Year X+1 
content is it relevant to? 
13. How will this specific content in the first term of Year X foster pupils’ capacity to tackle Y task, that your 
curriculum shows they will meet in the summer? 
14. Is content enabling and creating readiness for the future? 
 
Assessment and workload: 
15. Can you talk me through your arrangements for assessing pupils?  
16. How often does this take place? 
17. What is the impact of assessment on your workload? Does this create unnecessary burdens for staff 
and pupils?  
18. How do leaders support the well-being of staff and pupils?  
19. How well is assessment information used? 
20. What has improved in pupils’ learning as a result?  
 
CPD: 
21. What support has been provided so that you have expert knowledge of the subjects that you teach?  
22. Can you give me some examples of training that you have received? What difference has it made? 
23. Awareness of safeguarding and Keeping Children Safe In Education? 
24. How well do pupils behave in lessons and around the site? 
25. What is the school's approach to promoting positive behaviour and challenging negative behaviour and 
how effective is this? 
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Inspiration in print: wider reading 

 
 
 
 

The language used when describing the curriculum  
The “WALKTHRUs’ series is a brilliant place to sort through some of the 
nonsense that often comes with education speak. Too often words and 

phrases are banded about without teachers having a solid understanding of what they mean and the 
contexts in which they could be applied. The series gives accurate snapshot insights to a range of educational 
theory and cuts out much of the unnecessary and distracting noise. Do you know what these and other terms 
mean 
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Using Performance Management to support curriculum development 

 

I am keen for teachers to use the 2021-22 Performance Management cycle to focus objectives on curriculum 
development. All guidance on Performance Management advises that you consider objectives that you 
would consider to be appropriate carefully. I have drafted examples of objectives that I believe would be 
appropriate. As always, there will be three objectives in the cycle. Teachers are encouraged to consider 
objectives which are: realistic, clear, concise, achievable, specific, fair. 

Teacher Standards that most closely link to curriculum are as follows (not exhaustive): 

Demonstrate good subject and curriculum knowledge  
• have a secure knowledge of the relevant subject(s) and curriculum areas, foster, and maintain pupils’ 
interest in the subject, and address misunderstandings 
• demonstrate a critical understanding of developments in the subject and curriculum areas, and promote 
the value of scholarship 
• demonstrate an understanding of and take responsibility for promoting high standards of literacy, 
articulacy, and the correct use of standard English 
 
Plan and teach well-structured lessons  
• impart knowledge and develop understanding through effective use of lesson time  
• promote a love of learning and children’s intellectual curiosity  
• set homework and plan other out-of-class activities to consolidate and extend the knowledge and 
understanding pupils have acquired  
• reflect systematically on the effectiveness of lessons and approaches to teaching  
• contribute to the design and provision of an engaging curriculum within the relevant subject area(s)  
 
Adapt teaching to respond to the strengths and needs of all pupils  
• know when and how to differentiate appropriately, using approaches which enable pupils to be taught 
effectively  
• have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to 
overcome these  
• demonstrate an awareness of the physical, social, and intellectual development of children, and know 
how to adapt teaching to support pupils’ education at different stages of development  
• have a clear understanding of the needs of all pupils, including those with special educational needs; 
those of high ability; those with English as an additional language; those with disabilities and be able to use 
and evaluate distinctive teaching approaches to engage and support them. 

Objective 1: This should relate to the development of your classroom teaching. Consider one of the following 
as an objective: 

a) Develop oracy in your subject area. Make the conditions which students communicate explicitly about 
improved verbal responses, the ability to speak confidently, to verbally argue a point or contribute to a 
debate. What are the rules in your classroom for verbal responses? What are the minimum expectations? 
Share those with colleagues in your subject area. 
b) Use knowledge organisers as a tool for retrieval practice and as part of regular low-stakes testing drills.  
Share this with colleagues in your subject area. 
c) Become an expert in using a visualiser as part of your regular toolkit for teaching. Research how they can 
be used most effectively. Take feedback from pupils on the effectiveness of this tool. Share this with 
colleagues in your subject area. 
d) If you are new to a subject or in a non-specialist area: develop your curriculum knowledge of the subject. 
Take opportunities to watch others teach. Have reciprocal visits with specialist teachers who could coach 
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you in aspects of delivery. Link with a specialist in another school, maintain contact and foster links to 
improve curriculum understanding 

Objective 2: This could relate to the development of resources for your subject curriculum. Consider one of 
the following as an objective: 

a) Take responsibility for the development of more than one curriculum map for your subject. Enhance this 
map with varied enrichment, access to resources and a suite of assessment materials which can be shared 
across your team. 
b) Take responsibility for the development of a suite of informative, accessible and attractive knowledge 
organisers for your subject area. Involve pupils (by taking feedback) in their construction to ensure their 
effectiveness. 
c) Take responsibility for developing a bank of resources for assessment that link directly to curriculum 
maps. These could be for low stakes testing or independent learning. 
d) Develop a resource bank which supports blended learning. Make sure these resources link directly to 
curriculum maps in such a way that students who miss work know what to catch up on and where they can 
find materials.  

Objective 3: This should relate to a wider aspect of your professional life. It may include work on the 
curriculum, but it could be beyond your subject area. 

a) Target educational literature reading which will broaden your understanding of education; agree to give 
feedback to your colleagues on how this has impacted on your work 
b) Form a link with a primary school to gain a better understanding of the curriculum in KS2. This could relate 
to your subject or might be focused on phonics or other aspects of literacy or numeracy 
c) Take responsibility for enrichment in your subject area. Develop a plan which fits into the overall school 
calendar and enhances student learning 
d) Work hard to develop resources for your PSHCE delivery. Convert your mini curriculum into a map which 
fits in with the school scheme. 

Notes  
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